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Focus Area: Boosting Quality Partnerships With Families and Community

How will we get there? What will success

Where are we
now?

Partnerships with families
and community:

. 64% of parents are receiving
learning tips from the school.
o 54% of parents provide input into
child’s learning.

Where are we
going?

Progressive reports.
Student led conferences,
including goal sharing and
learning progressions.
Sharing learning through Class
Dojo
Community based projects.
Parent desire to be involved and
engaged in learning.

Teachers will:

e Share learning through Class Dojo and make learning

public.

Regular Communication: Establish consistent
communication with practical learning tips related to
current classroom content.

Workshops/Info Sessions: Run brief sessions for parents
(face-to-face or remote) where teachers demonstrate ‘at-
home' support strategies and discuss curriculum priorities.
Structured Feedback Opportunities: Use regular surveys or
quick online polls after sending learning tips regarding
what worked, what parents need, or areas they'd like to
contribute ideas.

Parent-Teacher Conferences: Include a ‘parent voice'
segment, inviting specific input about student strengths,
goals, or family culture that could be integrated into
learning.

Invite Classroom Volunteers: Encourage parents to
participate in class activities or as guest speakers (via
rotations, so more can be included).

Learning Partnerships: Create a “Learning Partnership™
agreement at the start of the year summarising how
parents can contribute ideas and feedback in ongoing
ways.

Students will:

e Student-Created Tips: Task students with creating short tip
videos or notes for parents about something they learned
and how it can be practised at home.

e Share at Assemblies: Students share a practical learning
tip in whole-school assemblies, which is then distributed to
all parents.

e Family Projects/Assignments: Incorporate learning tasks
that require parent collaboration, ensuring feedback and
ideas are captured as part of the assessment.

e Student-Led Conferences: Students share their learning
progress with  parents/carers, openly asking for
input/advice to achieve personal learning goals.

look like?

Parent Opinion Survey:

Increase in positive responses for:

receiving learning fips from 64% - 80%

provide input into child’s learning from
54% to 80%.



rocus Area: Resilient, tngaged and Persistent Learners

Where are we
now?

Transitioning to more purposeful
learning opportunities across the
curriculum

which engage and motivate
students.
Consolidating Hive time so that
sfudents are ready to learn.
Students are transitioning from
passively engaged and
beginning to be more actively
engaged.
Students have difficulty with
perseverance when faced with
unfamiliar and complex tasks.
64% of students are cognitively
engaged. ?

Where are we
going?

Resilient and
Persistent
Learners

Resilience and persistence

Learners have the capacity to cope with day-
to-day challenges and persevere when faced
with new or complex learning situations.

How will we get there?

Teachers will:

e Design learning with authentic real life and purposeful
contexts which incorporate dispositions and capabilities
from the SA Curriculum.

e Design structured Problem-Solving Tasks: Design activities
that require deep thinking, have multiple steps, or not an
immediate solution.

e Scaffold tasks, gradually removing supports to build student
independence.

e Use reflection prompts:

“What challenged you? How did you respond?”
“What did you do when you got stuck?”
“What could you try next time?”
e Celebrate perseverance and resilient thinking as much as
finished work.
e Explicitly teach resilience skills: Teach specific strategies for
handling frustration (e.qg., deep breathing, positive self-talk,
step-by-step problem solving).

Students will:

e Respond purposefully to challenges and opportunities.
Persist and use stuck strategies, aware of themselves as
learners and express how they learn..

e Create high quality work with multiple drafts for @
purpose and share with the community (performance
mode).

e Reflect on their learning in relation to perseverance and
resilience.

e Develop their resilience and coping strategies in order to
remain cognitively engaged.

What will success
look like?

Student WEC Data:

Increase in positive responses for:
cognitive engagement from 64% to 80%.



